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Opportunities to Practice Writing (Scaffolding)

Model good writing in your discipline:  Provide examples of good writing, or past student papers that you have annotated, or demonstrate how you work on your own drafts.

However – students cannot move directly from modeling to general application of writing strategies.  They must have “supported practice.”  (Deborah Dean, 2010, What Works in Writing Instruction:  Research and Practices. IL: NCTE.)

Provide opportunities to practice writing: “Students need far more support for their research—from teachers and peers—than they usually receive in conventional assignments and conventional classrooms where they are often expected to be carrying out their research on their own while other material is required to be read for class lectures and discussions” (Kathleen McCormick, p. 215). What is “College Level” Writing? (eds. Patrick Sullivan & Howard Tinberg) NCTE 2006.

Provide instruction for good writing: “Providing more opportunities to write without effective instruction and motivation is not enough to improve writing quality . . . we must also provide them with instruction about writing if we expect them to develop as they can” (Dean, 2010, p. x). 

“It takes some 10,000 hours of dedication to a craft or profession to become an ‘expert.’ . . . According to the 2008 National Survey of Student Engagement, the typical first-year student writes 92 pages, while average college seniors write 146 pages. Given these statistics, we may assume that the average college student writes less than 500 pages during his or her academic career. . . . [a student is not likely to spend] more than 1000 hours of writing to get her degree. At that rate, 1000 hours of writing over four years, one would reach expertise (10,000 hours) in 36 more years” 
(Reid, A. 2015. Writing Spaces, 2. Retrieved from http://writingspaces.org/reid--why-blog May 27, 2015.)

Methods for providing writing practice:
· Require students to submit something early in the process (for example the thesis statement) so you can “nip problems in the bud” before they get too big! (such as too broad, etc.) 
· Require multiple drafts (that are “significantly different”) 
· [bookmark: _GoBack]Provide the rubrics with the assignment to improve the paper (p. 294).   
(John Bean, 2011, Engaging Ideas: The Professor’s Guide to Integrating Writing, Critical Thinking, and Active Learning in the Classroom. San Francisco: Jossey-Bass.)

Typically do not require students to turn in a preliminary outline of the paper:  “It is relatively easy to make a preliminary outline of an ‘all about’ report because the outliner, like the writer of an encyclopedia article, merely divides up a large topic area into chunks with headings. In contrast, the parts of a thesis-governed paper that lend themselves to an outline often cannot be discovered until complex meanings are worked out through composing and revising” (p. 294).]  
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