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Writing Instruction & Motivation

Simply giving students writing assignments is not sufficient to improve writing quality.  We must provide effective instruction about writing and motivation for writing.

Guided Writing in the Disciplines	    
Give students tools to succeed; it isn’t enough for students to put more effort into assignments – they need to know how to work “smarter,” not just “harder.” (Deborah Dean. 2010. What Works in Writing Instruction: Research and Practices. Urbana, Illinois:  National Council of Teachers of English. p. x)

It may also be valuable to understand that as student writers are entering a discipline, they often “feel like victims” and may be dismissive and frustrated at times. (Bonnie Devet. 2014. Using metagenre and ecocomposition to train writing center tutors for writing in the disciplines. Praxis, 11[2], p. 3).

Disciplinary Writing Instruction
Students need “consistent instruction in writing” and opportunities to practice writing skills:
· “following appropriate genre and discourse conventions
· locating and interpreting relevant sources
· applying concepts from the discipline
· developing evidence acceptable in the discipline
· organizing all of this information in a single coherent text.” (Lee Ann Carroll. 2002, Rehearsing new roles: How college students develop as writers. Carbondale, Illinois: Southern Illinois University Press) (pp. 48, 51).

Promotion of Student Understanding of the Topic
Student writing will be more successful if students have some clear understanding of the topic.  Otherwise, student writing may be “vague, unclear, insignificant.” (Anne Beaufort. 2012. College writing and beyond: Five years later.  Composition Forum, 26, p. 4)

Consider using assignments and activities to improve student understanding. The results could be shared in pairs, or the instructor could skim them to make certain students understand the material correctly:

“A colleague in political science, for example, once asked her students to write summaries of the past three weeks of lectures using their class notes and memories. Although she thought she had delivered a seamless sequence of related ideas and examples, these summaries described disconnected topics, or ‘points.’ The students were getting most of the information down, but they were missing the frame of reference necessary for cohesive understanding of this material. . . . Leaving time for informal writing at the end of each class period [3-minute ‘rush writing’] (or as homework), students could make connections to the lecture with previous classes or assigned readings.”  (K Gottschalk & K Hjortshoj. 2004. The elements of teaching writing: A resource for instructors in all disciplines.  Boston: Bedford/St. Martin’s. pp. 19-20)
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